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Abstract 
Learning was a kind of activity focused on educational behavior and motivation. Educational 
activity was the main term of students’ learning performance. Learning performance preferred 
to the ways of performing on how to learn actively. This study examined self-motivation in the 
development of students’ learning. For the learning theory, the study showed that self-
motivation was a challenge for learners to improve their learning performance. The study 
identified that the learners needed to have self-motivation during learning. These were the key 
terms to develop and build good behavior in learning with challenges. As a result, the study 
identified how the learners can improve their behaviors and enhance their self-motivation. 

Keywords: motivation; self-motivation; performance; learning; educational-activity behavior  

1. Introduction   
The study aims to investigate the effects of self-motivation on students’ 
learning development. This study identifies how the students improve their 
learning performance by self-motivating, deal with learning challenges, and 
better their learning self-motivation. The study argues the viewpoints and 
previous empirical studies to review and explain for evidences and support 
to study objectives. Accordingly, the self-motivation is the challenge for the 
students to improve their learning performance. This is the developmental 
perceptions to motivate learners develop learning behaviors and outcomes. 
The students commonly meet the challenges of learning self-motivation in 
the higher education studies. Learning is the matter for learners to have the 
well-enhanced enough for learning.  
According to the studies by Hamakali (2017), learning refers to a complicated 
system of education. Learning performance can be adapted with differential 
conditions that are presented by both internal and external learning system. 
The variety of learning performance is developed and adapted to express 
the different learning systems and tools designed. According to the content 
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areas, two methods including test-taking forms and focus-group discussion 
were assigned to receive information from the students and lecturers in the 
higher education institutions. Students are the main sources of stakeholders 
for data collection and analysis. In this case, the study designed to answer 
the questions that raise in the research questions.   
2. Literature Review  

Learning Self-motivation   
Roquet & Perez-Vidal (2017) stated that learning self-motivation is essential 
for the students. The objective of intensive research from the self-motivation 
is the factors that affect and shape the learners’ performance development. 
This research figures out better to engage and encourage the students to 
develop their learning behaviors and self-motivation. The study of this factor 
comprises crucial implication for self-motivation to improve the students’ 
learning (Singh, 2015). Besides, the learners are motivated and prompted to 
perform learning freely and independently; they are always allowed to have 
self-motivation.  
Most of students concerned with the mistakes, so they are encouraged to 
improve their learning competence. Accordingly, teachers are encouraged to 
assign the appropriate lectures related to learning strategies and techniques 
in order to motivate the learners to develop their learning through using 
differential learning activities (Dewi et al., 2017). Gary (2010) suggested that 
there are cultural differences of learning; the students have behaved with 
differential cultures of learning activities. To encourage them to develop 
their learning is required to assign the appropriate conditions and place to 
shape learning activity. Being concerned with the learning mistakes makes 
students faced the learning problems, and self-motivation is also important 
for teachers assigning to motivate their learners in the reality of learning 
classes.   
As a field of learning urged to research the effective self-motivation, learners 
should be enabled to succeed in various contexts that will require them to 
be able to learn, to collaborate, and solve problems of learning. Mei and 
Nathalang (2010) stated that most of the students need to carry out the 
learning strategies and techniques to facilitate their learning performance. 
Learning performance made the students being shock. The learners may 
face differential matters in learning when their knowledge and competence 
are set in a limitation, and they also require more motivation to pursue their 
learning effectively and professionally.  
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Overall, this study aimed to examine the effects on the motivated students 
to develop their learning performance with self-motivation. Learning is very 
challenged. The learners are self-motivated to be challenged in improving 
learning. For this context, Darwish (2016) argued that the learners are 
encouraged to develop and adapt their learning behaviors and outcomes. 
Dumitriu et la. (2014) stated that the learning skills and competence also are 
the key factors that make the educational process efficient, and provide the 
learners two models such as central dimension the interaction attitude-
aptitude and optional model to develop their learning competences. 
Learning Competency with Integrated Skills 
To integrate the learning skills, the researcher would like to take time to 
review the viewpoints relevant to the uses of receptive skills in integrating 
learning skills. Based on a brief background of the teaching, Krashen (2014) 
suggested that the receptive skills such as listening and reading skills were 
applied in the learning skills as well as its practice in teaching and learning 
contexts. In the views of teaching and learning, Mallik (2017) argued that to 
produce ideas for learning, the learners need to have enough information. 
Reading skills provides learners with advanced information to conduct the 
conceptions for their learning improvement, and listening skills are also the 
main skills that help learners practice their learning performance (Chenjun 
& Li; 2017).  
Darwish (2016) asserted that learning competency is a key factor for process 
of teaching and learning to improve the learners’ abilities to learn and 
interact, with receptive skills. The integrated learning skill is characterized 
as (1) interaction-based, (2) unpredictability in learning, (3) variety of 
learning context, (4) carrying out under performance, (5) establishing social 
relationships, (6) involving in authentic, and (7) judging to be successful or 
unsuccessful on the basis of actual learning outcomes. Hao and Yongbing 
(2012) identified that understanding is the factors to conceptualize learning 
development with the receptive skills in the integrated learning skills as a 
learner’s changing participation in order to improve their learning behaviors 
and outcomes. 
Mei & Nathalang ((2010) argued that the learners are encouraged to use 
strategies to develop their learning. The strategies and motivations are used 
to deal with the difficulties of learning preferred to the learning strategic 
competencies. Pingping (2012) stated that listening skill is a kind of receptive 
skills applied in learning, and it can be a requirement of conceptual learning 
skill in the classroom practice. Lucas (2013) argued that learning is popular 
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in the current contexts and social conditions. Thus, learning-competency 
help learners develop their learning problems.  
Students’ Learning Perspectives 
Performance was a key for learners to improve their learning. With learning 
performance, motivation was useful for learners to take their opportunities 
to identify on learning self-motivation. Saito et al. (2017) stated that learners 
were encouraged to denote on learning variables. They also identified 
comprehensibility and competence. Comprehensibility is understanding of 
and associate with the numerous variables. Accordingly, Roquet and Perez-
Vidal (2017) suggested that the learners were encouraged to learn with 
differential and social contexts. Learning contexts were defined in term as 
the opportunities to practice the target learning performance. The target 
learning performance was referred to the learning activity of learning quality 
and method improvement. For this viewpoint, the learners were motivated 
to enhance self-motivation on learning activities and attitudes. Schroeder et 
la. (2017) argued that by being successful in learning, the learners must 
recognize the cultural identification. Therefore, the learners were provided 
opportunities and motivated to have a self-reflection on their learning.  
3. Methodology   
This study employed a mixed methods-research (Chhorn, 2021), combining 
quantitative (Collins, 2018; Collins & Stockton, 2018) and qualitative (Guo, 

2015; Plonsky & Gass, 2011) research methods.  Survey questionnaires 

and semi-structured interviews were assigned to observe and gather data 
for the quantitative and qualitative research. Three classes of second-year 
students with 45 students, learning at AGA institute, were taken part in 
collecting quantitative data. 15 lecturers were used to gather qualitative 
data, with semi-structured interviews. These participants were involved in 
the study of self-motivated students to develop learning performance. Data 
collected were analyzed by using descriptive statistics analysis-method and 
content analysis-method. For quantitative data were analyzed with SPSS. 
With the research ethics, this study handled safe of privacy and identities 
for stakeholders.   
4. Findings  
Effects of self-motivation of Students’ Learning Performance  
Table4.1 indicated the effects of self-motivation on students’ learning 
process. The result showed that self-motivation highly influenced students’ 
learning with introduction (M=4.27, SD=0.45). Self-motivation further 
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significantly impacted students’ learning with experience and acquisition 
(M=4.58, SD=0.50).  

Table4.1 Self-motivation on Students’ Learning Process   

No Items N M SD 

1 Learning with introduction   45 4.27 0.45 
2 Learning with experience and acquisition  45 4.58 0.50 
3 Learning with engagement    45 4.53 0.50 
4 Learning with practice and repetition  45 4.49 0.51 
5 Learning with feedback    45 4.56 0.50 
6 Learning with reflection     45 4.53 0.50 
7 Learning with consolidation   45 4.49 0.51 

M=0.80 -1.60 (very poor); M=1.61-2.40 (poor); M=2.41-3.20 (fair); M=3.21-4.00 (good); M=4.01-4.80 (Excellent) 

Besides, self-motivation increasingly influenced the students' learning 
with engagement (M=4.53, SD=0.50). As shown in Table4.1, self-motivation 
greatly influenced the students’ learning with practice and repetition 
(M=4.49, SD=0.51). However, self-motivation significantly impacted the 
students’ learning with feedback (M=4.56, SD=0.50). The results further 
indicated that the students increasingly developed their learning reflection, 
by using self-motivation (M=4.53, SD=0.50). Lastly, self-motivation highly 
influenced students’ learning consolidation (M=4.49, SD=0.51).  

Table4.2 Self-motivation on Students’ Learning Results 

No Items N M SD 

8 Dynamic and continuous learning    45 4.42 0.50 
9 Behavioural learning   45 4.49 0.55 
10 Cognitive learning   45 4.58 0.58 
11 Experienced learning   45 4.53 0.55 
12 Internet platform learning   45 4.56 0.59 
13 Effective learning   45 4.53 0.59 
14 Practical learning   45 4.56 0.55 

M=0.80 -1.60 (very poor); M=1.61-2.40 (poor); M=2.41-3.20 (fair); M=3.21-4.00 (good); M=4.01-4.80 (Excellent) 

Table4.2 showed self-motivation impact on students’ learning results. Self-
motivation highly impacted students’ learning results, focused on dynamic 
and continuous learning (M=4.42, SD=0.50). As shown in Table4.2, self-
motivation significantly influenced students’ behavioral learning (M=4.49, 
SD=0.55). Self-motivation further impacted the students' cognitive learning 
(M=4.58, SD=0.58). Besides, self-motivation greatly influenced students’ 
experienced learning (M=4.53, SD=0.55). Self-motivation rapidly influenced 
students’ internet platform learning (M=4.56, SD=0.59). Table4.2 showed 
that the students increasingly developed their effective learning, by self-
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motivation (M=4.53, SD=0.59). Lastly, self-motivation significantly impacted 
students’ practical learning (M=4.56, SD=0.55).  
Factors Impact on Students’ Learning Self-motivation 
Table4.3 indicated factors impacted on students’ learning self-motivation. 
The result indicated that cognitive factor highly influenced students’ 
learning self-motivation (M=4.40, SD=0.54). Motivation significantly 
impacted students’ learning Self-motivation (M=4.64, SD=0.53). Besides, 
Prior experience increasingly influenced students' learning self-motivation 
(M=4.67, SD=0.56). Table4.3 indicated that learning methods significantly 
influenced the students’ learning self-motivation (M=4.51, SD=0.59). 
Environment greatly impacted students’ learning self-motivation (M=4.56, 
SD=0.55). The results further indicated that metacognition increasingly 
affected students’ learning self-motivation (M=4.42, SD=0.54). Lastly, the 
cultural factor highly influenced students’ learning self-motivation (M=4.40, 
SD=0.58). 

Table4.3 Factors Impact on Learning Self-motivation   

No Items N M SD 

15 Cognitive factor   45 4.40 0.54 
16 Motivation   45 4.64 0.53 
17 Prior experience   45 4.67 0.56 
18 Learning methods   45 4.51 0.59 
19 Environment   45 4.56 0.55 
20 Metacognition   45 4.42 0.54 
21 Cultural factor   45 4.40 0.58 

M=0.80 -1.60 (very poor); M=1.61-2.40 (poor); M=2.41-3.20 (fair); M=3.21-4.00 (good); M=4.01-4.80 (Excellent)  
Table4.4 indicated self-motivation on students’ learning competence and 
skills. The result showed that self-motivation highly influenced students’ 
analytical skills (M=4.33, SD=0.52). Further, self-motivation significantly 
impacted students’ critical thinking and decision making (M=4.38, SD=0.61). 

Table4.4 Self-motivation on Students’ Learning Competence and Skills  

No Items N M SD 

22 Analytical skills 45 4.33 0.52 
23 Critical thinking and decision making  45 4.38 0.61 
24 Emotional control   45 4.53 0.55 
25 Flexibility and leadership skills  45 4.49 0.55 
26 Negotiation and organizational skills    45 4.60 0.54 
27 Self-confidence and Problem solving   45 4.38 0.58 
28 Teamwork and time management   45 4.51 0.59 

M=0.80 -1.60 (very poor); M=1.61-2.40 (poor); M=2.41-3.20 (fair); M=3.21-4.00 (good); M=4.01-4.80 (Excellent)  
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Besides, self-motivation increasingly influenced students' emotional control 
in learning (M=4.53, SD=0.55). As shown in Table4.4, self-motivation greatly 
influenced the students’ learning flexibility and leadership skills (M=4.49, 
SD=0.55). However, self-motivation significantly impacted the students’ 
learning negotiation and organizational skills (M=4.60, SD=0.54). The results 
further indicated that self-motivation increasingly developed the students’ 
self-confidence and problem solving (M=4.38, SD=0.58). Expressly, self-
motivation highly influenced students’ Teamwork and time management in 
learning (M=4.51, SD=0.59). 
Students’ Attitudes towards Learning Self-motivation 
Table4.5 indicated students’ attitudes towards self-motivation. The result 
showed that students really focused on the intrinsic motivation (M=4.53, 
SD=0.55). Students mostly preferred the extrinsic motivation in learning 
(M=4.56, SD=0.55). Besides, the students commonly needed to develop 
their self-efficacy in learning (M=4.42, SD=0.58). As shown in Table4.5, the 
students increasingly improved learning self-esteem (M=4.47, SD=0.59). 
However, students significantly met the learning goal achievement (M=4.53, 
SD=0.59). The results further indicated that students increasingly developed 
cognitive motivation in learning (M=4.60, SD=0.54). Ultimately, the students 
highly adopted their learning social motivation (M=4.53, SD=0.59). 

Table4.5 Students’ Attitudes towards Self-motivation 

No Items N M SD 

29 Intrinsic motivation   45 4.53 0.55 
30 Extrinsic motivation   45 4.56 0.55 
31 Self-efficacy   45 4.42 0.58 
32 Self-esteem   45 4.47 0.59 
33 Goal achievement   45 4.53 0.59 
34 Cognitive motivation   45 4.60 0.54 
35 Social motivation   45 4.53 0.59 

M=0.80 -1.60 (very poor); M=1.61-2.40 (poor); M=2.41-3.20 (fair); M=3.21-4.00 (good); M=4.01-4.80 (Excellent)  
Table4.6 indicated the strategies to improve students’ self-motivation. The 
result showed that students set SMART goal for learning self-motivation 
(M=4.36, SD=0.48). Students further significantly visualized success for their 
learning self-motivation (M=4.36, SD=0.57). Besides, students increasingly 
broke down task for learning self-motivation (M=4.33 SD=0.60). As shown in 
Table4.1, the students greatly practice resilience in learning self-motivation 
(M=4.33, SD=0.56). Students significantly developed positive mindset for 
their learning self-motivation (M=4.40, SD=0.58). The results indicated that 
the students increasingly improved time management in their learning self-
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motivation (M=4.42, SD=0.54). Lastly, students greatly created supportive 
environment in their learning self-motivation (M=4.38, SD=0.61). 

Table4.6 Strategies to Improve Students’ Self-motivation  

No Items N M SD 

36 Set SMART goals   45 4.36 0.48 
37 Visualize success   45 4.36 0.57 
38 Break down tasks  45 4.33 0.60 
39 Practice resilience   45 4.33 0.56 
40 Develop positive mindset  45 4.40 0.58 
41 Improve time management   45 4.42 0.54 
42 Create supportive environment   45 4.38 0.61 

M=0.80 -1.60 (very poor); M=1.61-2.40 (poor); M=2.41-3.20 (fair); M=3.21-4.00 (good); M=4.01-4.80 (Excellent)  
Perspectives of Learning Self-motivation 
Based on the semi-structured interview questionnaires with 15 lecturers, 
table4.7 summarized the key perspectives on students’ self-motivation.  

Table4.7 Key Perspectives on Students’ Self-motivation 

No Items Responses  

43 Self-determination theory (SDT)   Autonomy, competence, 
relatedness, connection 
to learning  

44 Goal setting theory    Setting goal by taking the 
initiative and persevere 
through challenges and 
with confidence  

45 Cognitive perspectives   Self-efficacy, attribution, 

self-talk  

46 Reinforcement and expectancy 
theory    

Reinforcement, 
expectancy  

47 Environmental and contextual 
factors   

Learning environment, 
social support, task 
relevance    

48 Self-regulation learning    Self-reflecting and Self-
monitoring in sustaining 
motivation  

49 Revealing cultural factor     Understanding of cultural 
influences  

The lecturers argued the self-determination theory (SDT), emphasized the 
autonomy, competence, relatedness, connection to learning. Most of the 
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lecturers stated that students were required to take high consideration on 
goal setting theory, which were about the setting goal by taking the initiative 
and persevere through challenges and with confidence. As the results shown 
in Table4.7, lecturers commonly pointed out the cognitive perspective that 
focused on the self-efficacy, attribution, and self-talk. With this case, the 
lecturers revealed the reinforcement and expectancy theory. The lecturers 
further argued the environmental and contextual factors, which emphasized 
Learning environment, social support, and task relevance. Table4.7 showed 
that the lecturers carried out the self-regulation learning that was about the 
self-monitoring and reflection in sustaining motivation. Ultimately, lecturers 
viewed with revealing cultural factor, which were about understanding of 
cultural influences.           
5. Discussion 
Self-motivation Influence on Learning Performance  
Self-motivation is very important for the students to improve their learning 
performance, focusing on the learning process and result/outcome. With 
self-motivation, the students can develop their learning with introduction, 
experience and acquisition, engagement, practice and repetition, feedback, 
reflection, and consolidation. In this case, self-motivation helps the students 
develop their learning introduction with the exposure to new information 
through overviews, reading, or presentations (Desai, 2015; Mei & Nathalang, 
2010). Self-motivation also helps the students advance learning acquisition, 
such as deepening knowledge through lectures, discussions, and research 
(Roquet & Perez-Vidal, 2017). With adaptation of self-motivation, students 
significantly upgrade their learning engagement, in which they handle the 
practical projects, writing, and problem-solving to create new knowledge. 
However, self-motivation builds students’ learning practice and repetition, 
with consistent effort to solidify new information and skills. Based upon the 
results of this study, self-motivation significantly develops learning through 
feedback, receiving constructive criticism from oneself, peers, or instructors 
to identify areas for improvement. Self-motivation is essential for students 
to construct their learning reflection, adjusting the approaches and deepen 
understanding by contemplating experiences. With learning consolidation, 
students use self-motivation with review and change in learning behavior or 
skill to retain new knowledge (Saito et la., 2017). 
Perceived Factors on Students’ Learning Self-motivation 
With learning self-motivation, the perceived factors, such as cognitive factor, 
motivation, prior experience, study methods, environment, and metacognition 
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are crucial for students to develop learning. Cognitive factors help students 
improve learning, by using attention, memory, language, organization, and 
critical thinking (Gary, 2010). Besides, motivation (intrinsic and extrinsic 
motivation) plays a role in developing students’ learning. Prior experience, 
such as existing knowledge and background are foundational to building 
students’ new understanding. Based on self-motivation, study methods are 
needed for students improve learning – developing learning with the active 
learning strategies, such as writing or speaking. A quiet study environment 
can improve students’ learning. Ultimately, metacognition helps students 
identify confusion and overcome challenges (Unal &Ilhan, 2017).  
Self-motivation on Students’ Attitude Development  
By building learning self-motivation, students are to have developmental 
attitudes (Muir & Dörnyei, 2013).  Intrinsic motivation helps the students 
intrinsically enjoy learning for its own sake and engagement, finding 
satisfaction with the material understanding, problems-solving, and goals 
achieving. However, extrinsic motivation is defined as external factors, such 
as grades, praise, or avoiding punishment that help advance the students’ 
learning.  Most of students establish self-efficacy to improve their learning 
through strong belief and own ability to succeed in adopting self-motivation. 
Goal achievement plays a role in developing the students’ positive attitudes 
with the tend to set clear goals while achieving outcomes with motivation. 
(Ushiioda & Dörnyei; 2017).       
Implicated Perspectives on Students’ Learning Self-motivation 
Setting the key strategies to improve self-motivation is very important for 
the students. These strategies include setting SMART goals, visualizing 
success, breaking down tasks, practicing resilience, developing positive 
mindset, improving time management, finding the reasons, and creating 
support environment (Ushiioda & Dörnyei, 2017).  Setting SMART goals is 
defined as goal stablishing with specific, measurable, achievable, relevant, 
and time-bound. With self-motivation improving, visualizing success helps 
students imagine achieving goals in creating a sense of accomplishment. 
Students can improve self-motivation by breaking down tasks – breaking 
large projects into smaller, with the manageable steps. By developing self-
motivation, it requires students to practice resilience, which means learning 
to persevere through challenges and setbacks. Students further develop a 
positive mindset – focusing on strengths and positivity. Importantly, the 
students may adopt their self-motivation by improving time management – 
creating a schedule and ensuring important tasks completed (Unhan & Ilhan, 
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2017). Finding reasons help students understand the personal significance 
behind the goals to build a strong internal drive. Students can improve 
learning self-motivation by creating a supportive environment, targeting the 
positive influences and ensuring physical study space that is organized and 
free of distractions.  
6. Conclusion   
This study examined the effects of self-motivation that helped the students 
learning performance. learning performance was defined as the students’ 
learning process and results. With learning self-motivation, the learners may 
improve their learning competence and skills through different activities. 
Self-motivation influenced the learners’ learning attitudes. Self-motivation 
further helped students developed behavioral learning. As a result, learners 
can improve their learning behaviors and self-motivation, with introduction, 
experience and acquisition, engagement, practice and repetition, feedback, 
reflection, and consolidation. This study also indicated that there were key 
factors, such as cognition, motivation, prior experience, study methods, 
environment, metacognition, and culture that influenced students’ learning 
self-motivation. Besides, many students adopted attitudes towards their 
learning self-motivation. In brief, this study contributed to the students’ 
development of learning performance through self-motivation, such as self-
efficacy, self-esteem, and self-regulation learning.   
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